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Preschcol* personnel (61 t%achera and 3M / . 
adaini'ftrators) froo si3i^'leeations thrcughout Teias reje surveyed in 
QtAmt to deserlbe the tjpmm %t lateriali purchaged an'd desired fop 
preschool iettings* A survey queftionhalre was designed t6 address 
*^he followinq major questions,! (1) who^ eelects and buys materials? 
(2) how fuch loney is spent en aateria^^? (3)^ what ty|e of media? and 
■aterials are purreiftly ueed? (V) how do p.ersonnel find oat atout , ; 
materiale?, and (5) what types of media and Baterials ^re needed in 
th€ future? Peiults of the .survey indicated that approximately $3 00 
is sjent per classroom on a yearly basis and that individuai teacjiers 
personally purchase abou^ 1100 of additional ffiiterials* Purchases are 
made prliarily on the ba^is of iteis seen in training ^.woritshcps or 
displays^ Iccal stores, and catalogs. Storybooks^ manifalatives, 
toys, and games are ?ery high purchait items (100S|* In ter.ms of . 
future purchases, much of the sa%ie .items are desired, ffw records 
and ^ pictures. Well over half of this group spend more thail' f i¥e^.hours 
of personal time each week in iaking materials. If given a choice # ^ 
respondents %culd buy items which require some preparatidrn time bgt, 
providt greater quantity rather than a Sffla,ller numbbr a"f completed' 
items* (luthor/SS) 



« B^g^rcdcctlons supplied by EDFS arc the best that can be made * 
• frc» the oriqinal doctt»ent* * 
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MEDIA AND- MATERIALS FOR E/^'.Y CHILDHOOD IN THE 1980'$ . 
• ^ ■ A SURVEY OF PRESCHOOL PERSONNEL 

, . ^« . Joyce Evans, Ph.D. • 

Director, SptclaT Projects Division ' * K 

Southwest Educational Development Laboratory p 
211 East Seventh Street, Austin, Texas 78701 

In the years past, the term "prtschooleri" reant childrenwho " 
stayed at heme un^til. they enttred school. FOjr^hose few chjl^rtn whose^- 
fTOfhers worksd /utifde the home, a maid, reTaflve'or heigh'bor provide^' ' 
child care pi^ ap- individual basis within a Kome'setting. Times have 
changed, ptiring the 1970' s, more preschoolers than ever before were 
in group/child care*,settings. Combine dramatic Increase in the nun^r 
Of working mothers and the deronstrated valui of early education and*the ' 
provi'sion fof state and federaj^j*?' supported p^fograms for silected groups 
of children with an increase in the number of children under the age of 

and you wil 1 have an even larger number of children in child care 
settings during, the 1980's*, 

^In 1965, only 35 percent of the working mothers had preschool chil- 
dren. Most mothers, in other words, waited until their children were 
older before they went to work. By 19Z6, the figure had increased to 
49^ptrp^nt (Womens Bureau, 1977). As Table J niustrates, there has 
been a dramatic Increase in the number of work-lng mothers pf children under 
the age of three as well^as mothers of children who are three to five years 
of age. These figures reflect information available only through 1978. ~' 
Considerfng the general economic condition today, there is little doubt 
that the 1980 figures witl be e^w higher. 
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♦Figures taken from Women -s Bureau, 1977, Fertility of American Women* 1976 



The number of^yoiiffg children 1n both public child care (Day cire ahd 
Head Start) and private chiTd care centers^his Jncreased. In addition, 
niany young children now attend public schools in special programs such 
as Early Childhood Prbgrams for the Handicapped or Bilingual and Migrant 
Programs for four and f 1ye-year-olds. The ayailablHty of special pro- 
grams and the increase in the number of working mothers will result in 
more young children being cared for and receiving Instruction in centers 
and schools. 

. The total nunfcer of children in the birth to six age group wil^ 

s 

increase during the 1980's. If the birth rate should increase, the number 

of births will be much higher. The following graph reproduced from 

"Demographics of the 1980's-- by Reynolds, Robey, and Russell (American 

Demographics, Jan. 1980, pJ5) illustrates projected changes In age groups ^ 

over the next ten years. Differepces in birth to 14 groups are showfi 
\ * 

for fertnity rates, of 1.7 (Series III) 2.1 (Series 11), and 2.7 (Series I) 



These facts, lead to one conclusion-: ' Tlber^ will be a' substantia^ 
increase In the number 'of preschbol chllcjren attending some type of 
child care program dufing' th^ l?80's. Personnel serving these fhildren 
.win need media, materials and training, . . ' . 

Preschool programs are quite different from the traditional elemtn- 
-tary and- secondary educational programs 1n wh"1ch workbooks, paper and 
pencil .are the malnstaj^and a .class of 20 to 30 student? use the same 
textbbok. A variety of red.ia and material's are used by antf^vrtth young 
children. Although child development texts^nd journal articlfS often 
list or describe material^, ]iWe data li\vailable on the types of" 
media and ™teriaJs used by prejchool personnel or the types of materials 
that- are desired. Preschool teachers are known* for their creativity in 
the -making of their own classroom materials. Is this out of necessity, ' 
because needed- material s are not commercially avanable - or is It by' 
choice? What kind of, materials do they presently purchase or plan to 
purchase? If given a choice, w^uld teachers buy or mafte an item? ■ 

;To address the*se points and other related questions, a survey was 
condi|cted in six Tex-as sit^s representing a combination of urban and 
rura^ areas and swerving Anglo, Mexican ^merican,. and B^ack populations. 
All sjites serve three to five-year-old children, with- some sites : providing 

school care for children through age tweltve. A total of 95 persons 
respoWed to the questlohnai re , including 61 classroom teachers and' 34 
admTrri^t^^ors (supervis#1-y , center directors, etc.). Sites represented 
and thk arftas served included: 

1 Amarino - located in the northern Panha'ndle area of Texas,' 
t j servings small urban area (150,000) and ^surrounding rural areas.: 



after 



.'2* Plalnvliw ^ located' tn North Certtrtl Texas and serving; t rural 
• * ' areas* ^ '• ' ' ' 

3. San Warcos - located In Jhe Ce^traT^Texas area, servina a 

. ' I ' ' • ' ' . / t ' 

l' . 'rurtr;irea of small towns utider 20,000; " ^ 

- 4, San Antonio - a large urban, area In Central Texas j 

5. Ilacogdoches /Beaumont - both of which are located 1n East Texas 
and Include^ one small, city (less than 100*000) and many rural 
comhiunttfeSp . 

The survey questionnaire (see Appendix' A) was designed td address 
the- knowing raajbr questions: " ' * 

U Who selects and j^* maylils?' ^ ^ < 

^ 2, How much money is spent%n materials? 

3. What types of media and materials are currently used? 

4. ttow dd personnef find out about materials? 

^ 5, Wbat types of media and materials are needed^ In the future? 

Responses t6 these- questions and others arejsurmiarlzed 1n the 
following sections: • ♦ 

Who selects and buys materi als? 
- ^ ^^^^ - - — 

Everyone in preschool program Sf ems to have a harfd in s^^cting 
matC|1als, including dinactors and supe^^rs as as "teachers 
and a1d|s» Actual purchases are made by directors and other^ admin- 
istrators; In addition to center or school^ purchases, individual / 
teachers and administrators make pfe'rsonal puj^chasei. \ 



How fmjch morfey. is spent on materials? ' ^ ^ 

Seventy-nine persons responded to the question of how much money 



•was spent by the ctnt&r or schooj for eacW classroom over thi past 
twelve months, thirty-twa'' (32^ percent estimated a .per-cUssroom 
expenditure of over $500 r twenty-six percent spent .$300 and twenty-four 
perc^ht spiHf between $fpO and $300. The rerMlndtr (e1g>iteen perctnt) 
estimated a per classroom txpenditure of less than $l^i&0. Those who 
did not respond were classroom' aides or teachers who said they had 
no Idea how much^had b#tn spent. All of the administrators (*N«34) 
answered thi'l question, and generally stated higher figures, than did 
the teachers. In view of the responses, it is safe to Conclude that the 
per»classroom expenditure avarages over $300.! ' 

Eighty fivt persons providtd an astimate bf their per-month 
indiviclu&l expenditures. Over half the group spend it least $10 per 

month and twenty fivi pircent spend over $20 per month.^ This Indicates 

j * ' 

that an additional $100 plus is often sperrf on classroom materials. 

What types of media and materials .are currently used ?, 

U%e and purchase are not necessarily synonjmious* Sometimes media 
and ^Tiaterial s ar^borrowed,^especial ly high^cost: items. Respondents 
Here given a list of types of materials (vi deotapes., movies, pictures^ 
games* etc.) and were askgd'first ^o check items used since the previous 
^June, Then^espondants were asked, whether the items were center-purchased 
personally-purchased, or borrowed. There was a very clear and consistent 
division between type? of media and materials which were used on a 

'I ^ 

limited basis^, versus th^ose types which were used ext&nsively. 

Limfted use media and materials 

Videotapes, movies, filmstri^ and*slideS| transparencies, and 



audl-otapes were used, on a limited basis. 'I.e. , less than a third of 
the total group of '96 respondants. • . ' 

Vidc^tapes^were seldom used - OnlJ^ three persons; (a coordifiatpr an^ 
. two iiead teac^rs } reported u&i ng- v jtieotapes . The videotapes, 
borrowed fromlS Resource Center, were used for staff trainings, not"' 
for chnd-instruction. , • * 

s '. , ' ' ^ J ,*■ ; ■ 

Movies were used infrequently" Only 22 perSpiV riported using 
, movies. in" three of the sites, administrators used rpovies for 
staff training only. Ip" a fourth site (San Antonio) a 'few teachers 
' (tJ^fr) used movies in the •classroom, ThtSi teachers havt access ' 
to^a well -stocked Resource Room as well as to a -public library 
■^'-^ Toans out movies, ' / •■ 



Filmstrips, and sTides •• Filmstrips and slides- 'fared a little bettlr. 
They wfere.used by 21 administrators for staff training and by 19 
teachers' in thf clafsrobin. Of, the 40 reD|rted userj, 21 purchased 
or, ordered and the others borrowed the mISia.. 

Transparancfes - sixteen (l&) respondents reported usirig transpar- 
ancTeir^Agilnp t^^s was primarily for stafmrilning, 

A u^ol tapes - These^ere reported as used by only 10 persoRS, half 
orTwFiomwtife administrators, Audiotapfis usually , accompany film- 
strips ang slides (reported as being used by 40 persons) yet, only 
10 persons reported usirtg audijtap«. The possibiTity exists that 
respon*Gnts did not understand tb^ term and perhaps the response 
.would have be^n different if "tape recordings'* or "cassette-tapes" 
had been used* ' \ ^ 

Table 3 summarizes reported use of thp different types of media* 



— — — — ^ — — - ■ - - - 

Table 3: Limited Use Media 



' Used By ' — — 

Media Typfe . Teachers ^ -Administrators 

Videotapes * ' ^3 

Movies 6 ■ ^ * -^^^ 16 

' Filmstrips/Slides ' 19 : tV 



Transparancies 



5 



11 



'Vide©tap#i, iwVits, filitistrlps,, slides, transparaneltfi and audio- 
tapes shire a comnon dinoniTn#tor. They all require equipment, exptnsivt, 
breakable equipment. Preichool cTassrooms or cen'tert usually do not 
haW such equipment readily available. Breakage 1s also a consideri- 
tion» For txamplt. In one location* Cissetti tape recorders*are no * 
longer purcl^ased from cenfir budgets.. The recorders were easily broken 
by children or els^ disappeared. Less mobile record players and records 
are used Instead of audiocassettes. 

Will thp availability of Such equipment change? Probably not. 
This type of equipment is expensive to purchise and upkeipNs high'. 
Currently available movies, videos » fUmstrlps, etc. are not designed to 
hold the attention of very young children who s1t still for only short 
time periods: Also, young children learn best throOgh active involve- 
ment - touching, holding, moving, and doing, rather than sitting. 
Children thOTselves, as well as teachers, who have been trfught that childr 
learn through invQlvementp negate a substantial Increase in using this 
type of media. 

Movies and videos are used for staff training. A need for better 
quality training media and rtfore seliCt1on> was stated by several admin- 
istrators responsible for staff deve>opmentT However, training media . 
must be carefully designed if it is to be successful, and media is not 
a substitute for direct training, 
^Frequent-uje mgd1a and materials 

Other itypes of media and materials are used very frequently. In 
fact the following types were reported as used by 100 percent of the 
respondents: storyboo4<s, games, manipulati ves (puzzles, blocks* etc,)* 

-8- - . * • 



toys ,(don'St wagonSi ttcO- Thest mi€er1tls were purchased^ centtrs, 
pufchised by Individuals, and borrowed from resource rooms or libraries 
Posttrs and pi ctures were used by fnore than itvtnty five percent of the 
respondants. 

Activity k olft and professional boQks were used by sligKtiymore than 
fifty percent. 

Workbooks and dittos were used by only twenty-five percent of the 
respondents. This included the seven teachers responsible for after- 
school or summer care qf six-to-twelve-year-olds and twelve teachers 
of kindergapten children. 

What do preschool sitaff personally purchase? 

PersTDnal purchases were highest for the fonowing: storybooks, 
professional books, activity books, and toys. Over half the r^spondantr 
buy these items with their own mone^. Games, teaching pictures, 
posters, and records were purchased by JO percent or more of the 
respondents. Less than 25 percent spent their own money for workbooks 
and mani pulati Vis* 

How do you find out about or order materials ? 

In elementray and secondary schools* textbooks or curricula 
programs are reviewid by textbook committees and purchase en masse f or a 
school district or state. This type of system doeff not operate for pre- 
school programs. Preschool personi^el purchase commercial materidls on a 
more individualized basis, 

' Worshops^ catalogs, and displays at meetings ^r conations are 
Nearly the pri^iary sources of information. Local toy stores and local 

9 
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iducitlonn stofiip %% will as advtrtlstmenti wtrt cited as Information 
s^ufcts for iiioft than 30 ptfctnt of thi>i|pondints. Informattori 
soufcii apt illustfat#e in Flgurt 1, 
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How D© You Find Out About ©r Ordar Hateriale? 



41% 



Local Toy 
Stores 



60% 



Local Educa- 
tional Stores 



16% 



33% 



7S% 



Catalogs Salesmen 



Advertise- 
!Ben€s 



52% 



Workshops Displays 
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A related question was "Do you receive catalogs and if so, from 
what companies?" Fifty three of the 82 respondents question checked 
receiving catalogs from publishers. However, when asked to name a 
publisher, only 26 persons could do so, and this Included naming of 
magazines and journals. Publishers identified by name and the actual 
nuniber of times named are chown In Figure 2. 
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Future Purchases 

Several questions were asked related to future purchases and pref« 
erences. One set of questions deaTt with time versus money investment. 
Storybooks are used daily by all preschool teachers, therefore a question 
was asked related to desired illustrations. Finally, respondants were 
asked to identify specific types of child-use and teacher-use items they 
would like in the future. 

Time versus Money 

Preschool teachprs, often spend time making their own materials. In 
twining workshops, they will stay overtime to copy ideas for making 
materials and they usually ask for handouts on how to make materials. 

Some professionals are critical jof teacher-made materials and con- 
sider making materials a waste of time, money and effort. Some of 
these criticism are justified. However, there are also certain ad- 
vantages. When teachers invest their own time and energy into making a 
material, the material is used. The material often is individualized, 
intended for teaching a specific concept or for a certain child. The 
material serves a purpose for which a cormierical item is unavailable 
or too expensive. Three questions were asked related to teacher con- 
structed materials: 

"Approximately how much time do you spend each week on making 
classroom materials?'' Most (80S) of the teachers responded to this 
questioni but only 60% of the administrators responded. Teachers 
who did not respond were primarily those r||pons''bTe for the care of 
infants, thus, the question was not particularly relevant to them. 
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Responses are shown in Table 4. • 



Table 4 

No. of Hours No. of Is 

1- 4 34 (IncU 13 a^inlstrators) 

5-10 33 
Over 10 4 

No response 24 (13 administrators; 11 teachers) 

Two questions with alternative answers were related to making 

materials and preferred use of purchasing dollars* The questions asked 

and the choice alternatives were; 

U If you had $5 to spend, would you: (circle one) 

a. Buy a book of 50 pictures to cut out, color and make 
into picture cards? 

b. Buy ^one set of 10 black and white picture cards to 
col or yoursel f ? 

c- Buy one set of 5 picture cards in color? 
2. If you had SlO^to spend, would you: (circle one) 

a. Buy 2 ready-made hand puppets 

b. Buy puppet-printed fabric for 8 puppets and sew them 

together yourself? 

From the responses shown in Figure 3, it is obvious that both 
r 

teachers and administrators would choose to spend time making or com- 
pleting an item^in order to get more for their money. Eighty two (82) 
percent would make their own picture cards and 92 percent would sew up 
puppets* 
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^'Making" virius "luying" 



If you hid $5 to Sp^ndl 
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h, 9 pn'nted puppets 



There are .several possible interpretations to this overwhelmingly 
consistent response* Dollars are always limited and many materials are 
needed for preschoolers. Economics alone may be the reason that over 
90 percent are willing to spend their time to have more material. However, 
there may be other reasons also. Preschool teachers are usually quite 
creative and innovativey Perhaps those who choose to work with young 
children have an intetnal desire to add their own creativity or individual 
touch to the materials they use. 
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1 1 1 ustrations 

Storytening is daily activity in every preschool classroom. There 
fore' the following specific question was asked abgut storybouks. What 
type of inustratJons'or pictures do your children tike best? 

Respondents definitely preferred color to black and white. 
ReaMstic illustrations were preferred to abstract illustrations. 
Photographs were foliawed in oraer of preference by cartoons and simple 
line drawings. Detailed drawings were least preferred, with detail 
preferred 'primarily by those who work wiith school age children in after 
schoo^ programs. , ^ 

^he co^iparison of preference for cartoons and non-preference for 
detail is interesting when one considers the types of children^ books 
whicf> appear to be high-sales items. For example, illustrations in 
dr. Seusb books and are verv detailed and cartoon-types. Teachers 
were divided in discussing these illustrations and whether ,chi 1 dren 
actually preferred them. This is an area in wfiich research is needed 
to determine preferfnces as well as instructional value, Eighty four 
pfcT'cns ^es^^,•lutMJ fj tnis item. Tnis v^as not a forced choice item., 
I.e., responaents could check as many categories as they wished, 
jr.], one per'son tnec- a ail categories. However, this data would be 
"iore defimtive if specific examples of ^ach catenory were niven and 
mspo'idents -etiu-irfd to choose between tvpn- pf illustrations. Table 5 
= ^^:c ..onses. 

Table 5 

Cnaracteristics No. of 'Response s 

Color 84 

Black and whi te 7 

Realistic 5q 

A'bstract 7 

Photos , 56 

Cartoons 51 

"\ • Simple line drawings 35* 

Detailed drawings 10 
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- Futuri Purchases 

r _ — 

/ • _ 

Purchases can be categonzed as child-O'se and teacher-use items. 
Questions were asked related t^ both areas of fixture needs. Future 
purctiases* tar child-use materials were similar but not identical to 
Lurrent frequently-used itsns. Table 6 shows, in rank-order of pre- 
ference, what the 82 resprndfentr to this Dart of the survey would 
1 i ke to buy, * 

Table 6 \ 

^ Materials ^ Times Checked 

Storybooks 82 
Toys V 78 
Gam^ 74 
Records ' I ^67 

Mani puiatives ^ , ^ ^ 65 

Pictures ^ 65 

Workb(^*ks 39 
Infonnation on^esired teacher-use items is not as definitive. 
Possible materials for teacrers were llste^in a, more complex manner, 
combining topics or conterlt and format in a matrix. Many respondents 
did not complete this section of the sur^eyj or checked all items, or 
a'^'Swered in a unique manner. This part of the 'questionnaire was 
simplified after the first two administrations* ^btained data was not 
the same for all groups. Therefore, responses have been grouped in 
with approximate percentages of responses shown. The following topics 
are of concern to at least seventy five percent of those responding: = 
f^arent Involvement^ Language Development; Language Activities; Art 
Activities; Science Activities; Learning Centers; Handicalled Children 
and Music Activities. Other topics ihecked by at least one-half the 



group included: 'OuWoor Activities, Health and Safety, Ch|ld Develop- 
ment, Clas^^om Management, Pre-Math Activities, and Pre-Reading Activities 
4 Preferred format ^varied in relation to the topic or 'the> position of 
• the person responding. Supervisors, directors and others responsible 
for traimng would include f'nj|Strips, slides and audiotapes as wel^ 
as ffevies in 'f'uture DurcKa^j-,-^ Teachers prefer books and pamphlets and 
admfmstrdtors cHe^ed pamphlets and books as materials they wouJd 

purchase. -'^ 



i 
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SUMMARY . ' . 

/ Preschool personnel (61 teache-s and 34 admir^strators, ue,/ 
directors, supervisors, coordinators) from six locations throughout ^ 
Ttxas were surveyed in order to describe' the types of materials pur- 
_chased and desired for preschool settings. On a yearlj^ bffsis aporoxi- 
mately $300 is spent per classroom, and individual teachers personally 
purchase^about $100 of additional materials. Purchases are made pri- 
marily on the basis of items seenMn training workshops or displays, 
local stores, and catalogs. Yet, few respondants' receive catalogs 
from publishers. Audio visual materials (videotapes, movies, film- 
strips and slides) are not high-purchase items. When used, t^y are mostly 
borrowed for staff training rather than for child instruction. Story- 
books, manipulati ves , toys, and games are very high purchase items* 

(100^), ^ f / 

J 

In terms of future purchases, storybooks, mani pu.l ati ves , games, 
toys, records and pictures are desired. Preferred i 1 1 ustrati o^ns are 
photographs or realistic, simpTe-lIre drawings or cartoons in color. 
Well ^er half of this group spend more than five hours of personal 
tjfile ,lach week in making materials. If given alchoice, respondents 
wnu(ld buy items which require some preparation fime but provide grpa-ter 
quantity rather than a smaller number of eornpleted items. For their 
own iiaformation and training, respondents are Int^ested in the topics 
of parent invol vement ; language developrnent and activities; activities 
in art, scipnrri ^^nd music, and handicapped childrep. 
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APPENDIX A' . . 
SURVEY QUESTIONNAIRE 



IHrORKATlON FOR PUBUSKERS 
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